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Ab  stract. The pur  po  se of this study was to iden  tify and exa  mi  ne the the  mes in the 
writ  ten pro  duc  ti  ons of 114 kin  der  gar  ten stu  dents. Par  ti  ci  pants we  re from two scho  ols 
in dif  fe  rent re  gi  ons in the Uni  ted Sta  tes and we  re gi  ven an open-en  ded op  por  tu  nity 
to draw and sub  se  qu  ently dic  ta  te a story. Con  tent analysis was per  for  med and six 
the  mes emer  ged: (a) fa  mily, (b) ina  ni  ma  te ob  jects/per  so  nal be  lon  gings, (c) ac  ti  vi  ti  es/
events, (d) fan  tasy sto  ri  es, (e) self-talk/re  flec  tion, and (f) na  tu  re/out  do  ors. Com  pa  ra-
ti  ve analysis was per  for  med for both gen  der and et  hni  city and few dif  fe  ren  ces we  re 
fo  und bet  we  en boys’ and girls’ sto  ri  es or ac  ross et  hni  ci  ti  es. Re  com  men  da  ti  ons we  re 
in  clu  ded for te  ac  hers and fa  mi  li  es to al  low young chil  dren mo  re open-en  ded li  te  racy 
op  por  tu  ni  ti  es and fu  tu  re re  se  arch to analyze chil  dren’s dra  wings and sto  ri  es bet  we  en 
clas  sro  oms and ac  ross gra  de le  vels we  re in  clu  ded. 
Keywords: d r a  w i n g s ,   s t o  r i  e s ,   k i n  d e r  g a r  t e n ,   q u  a  l i  t a  t i  v e   a n a l y s i s ,   D I  S C O V E R   p r o  j e c t .
Pic  tu  re for a mo  ment a kin  der  gar  ten clas  sro  om equ  ip  ped with an ex  ten  si  ve ar-
ray of wri  ting to  ols and ma  te  ri  als with chil  dren free to draw what they wo  uld 
li  ke and asked to de  scri  be the  ir cre  a  ti  ons upon com  ple  tion. Ta  ke for exam  ple, 
a child who drew a dra  gon and when asked abo  ut his cre  a  tion, he re  plied, “My 
dra  gon can ma  ke everything fro  zen.” Anot  her child drew ice cre  am, Po  ke  mon 
[chil  dren’s car  toon cha  rac  ter], a shark and two Bi  o  nic  les [chil  dren’s toy] (Wu, 
2009: 72). When asked abo  ut his dra  wing, he sta  ted, “The  se are my fa  vo  ri-
te things.” A young girl drew a pic  tu  re and dic  ta  ted, “This is Shelby wri  ting 
lots. It is at her ho  u  se. She has lots of bo  oks” (Ken  drick & Mckay, 2004: 122). 
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Dra  wing has al  lo  wed chil  dren to re  pre  sent the  ir tho  ughts, fe  e  lings, and in  ter-
pre  ta  ti  ons of the  ir li  ved or ima  gi  ned ex  pe  ri  en  ces (Sylla et al., 2009).
So  cial De  ve  lop  ment and In  ter  ac  ti  ons
Lev Vygotsky (1962) emp  ha  si  zed the im  por  tan  ce of pa  rent-child talk in the 
h o  m e   f o r   t h e   c h i l d ’s   l a  t e r   c o g  n i  t i  v e   d e  v e  l o p  m e n t   a n d   s u c  c e s s   i n   s o  c i  a  l i  z a -
tion with pe  ers. Vygotsky af  fir  med that lan  gu  a  ge was lin  ked to the brain’s 
con  struc  tion of know  led  ge wit  hin a so  cial con  text. Ac  cor  ding to Vygotsky, 
in his so  cial de  ve  lop  ment the  ory, hu  mans ha  ve used to  ols that de  ve  lop from 
a cul  tu  re, such as spe  ech and wri  ting, to me  di  a  te the  ir so  cial en  vi  ron  ments 
(Yel  lin, Bla  ke & De  Vri  es, 2000). The tran  smis  sion and ac  qu  i  si  ti  on of cul-
tu  ral know  led  ge such as li  te  racy has ta  ken pla  ce on an i n  t e r  p e r  s o  n a l   l e  v e l  
b e t  w e  e n   i n  d i  v i  d u  a l s   b e  f o  r e   i t   w a s   i n  t e r  n a  l i  z e d   o n   a n   i n  t r a  p e r  s o  n a l   l e  v e l  
(Ken  drick & McKay, 2004). Le  ar  ning first oc  cur  red on the so  cial le  vel; the 
child ob  ser  ved the adult or the adult in  struc  ted the child. Then, le  ar  ning 
oc  cur  red on the psycho  lo  gi  cal le  vel; the le  ar  ning be  ca  me part of the child 
(Wat  son, 2002).
One of the most fru  it  ful ex  pe  ri  en  ces in a child’s edu  ca  tion has been his 
or her col  la  bo  ra  tion with mo  re skil  led part  ners. A key con  cept in Vygotsky’s 
the  ory has been the no  tion of the zo  ne of pro  xi  mal de  ve  lop  ment (ZPD). The 
ZPD was de  fi  ned as the gap bet  we  en what the child knows and can ex  press on 
his or her own and how the adult or mo  re skil  led part  ner can ‘brid  ge’ that gap 
thro  ugh in  for  ma  tion or ex  pli  cit in  struc  tion. Wertsch (1985) ex  pla  i  ned that the 
mo  re ex  pe  ri  en  ced part  ner pro  vi  des help in the way of an in  tel  lec  tual scaf  fold, 
which al  lo  wed the less ex  pe  ri  en  ced le  ar  ner to ac  com  plish mo  re com  plex tasks 
than may ha  ve been pos  si  ble alo  ne. Wit  hin a kin  der  gar  ten clas  sro  om, many 
op  por  tu  ni  ti  es ha  ve been fo  und for in  ter  ac  tion bet  we  en adults and chil  dren 
of dif  fe  rent ex  pe  ri  en  ces and de  ve  lop  men  tal le  vels. Wi  thin a s  ocial co  nstru-
ct  ivist l  ea  rning co  ntext, e  xpe  rt  ise has been sh  ared as a way to n  eg  ot  i  ate and 
co  nstruct m  e  aning (Br  ooks, 2004). The child w  ould bring pr  ior kno  wle  dge to 
the cla  ssr  oom and co  mb  ine it with new kno  wle  dge thr  ough his or her i  nte  ra-
ct  ions with o  thers. Kno  wle  dge w  ould then be co-co  nstru  cted. 
Je  ro  me Bru  ner (1966) ob  ser  ved that the pro  cess of con  struc  ting know  led-
ge of the world was not do  ne in iso  la  tion, but rat  her wit  hin a so  cial con  text. 
Chil  dren ha  ve al  ways been so  cial be  ings and, thro  ugh so  cial li  fe, they ac  qu-
i  red a fra  me  work for in  ter  pre  ting ex  pe  ri  en  ces (Bru  ner & We  in  re  ich-Ha  ste, 
1987). Bru  ner (1966) no  ted that no uni  que se  qu  en  ce exi  sted for all le  ar  ners, 
and the op  ti  mum in any par  ti  cu  lar ca  se de  pen  ded upon a va  ri  ety of fac  tors, 
in  clu  ding past le  ar  ning, sta  ge of de  ve  lop  ment, na  tu  re of the ma  te  rial, and in-
di  vi  dual dif  fe  ren  ces. Le  ar  ning co  uld be de  scri  bed as an ac  ti  ve, so  cial pro  cess 
in which stu  dents con  struct new ide  as or con  cepts ba  sed on cur  rent know  led-
ge. Ef  fec  ti  ve kin  der  gar  ten te  ac  hers, then, must pro  vi  de many op  por  tu  ni  ti  es 
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met  hods ha  ve been used in the pri  mary clas  sro  om, chil  dren ha  ve had op  por-
tu  ni  ti  es to con  struct know  led  ge in a mul  ti  tu  de of ways.
Dra  wing as Com  mu  ni  ca  tion
Vygoytsky (1985) re  cog  ni  zed if chil  dren we  re not pre  pa  red to ex  press them-
sel  ves thro  ugh tra  di  ti  o  nal forms of wri  ting, they wo  uld use dra  wing to ex-
press the  ir fe  e  lings or tell a story. Chil  dren in the emer  gent wri  ting sta  ge 
ha  ve writ  ten in pre-con  ven  ti  o  nal forms such as scrib  bling, dra  wing, non-
pho  ne  tic let  ters, and in  ven  ted or cre  a  ti  ve spel  ling be  fo  re they wro  te con-
ven  ti  o  nally (Ep  stein, 2001). Forms of com  mu  ni  ca  tion might ha  ve in  clu  ded 
s y m b o l s ,   a l  g e  b r a  i c   s y s t e m s ,   a r t ,   w r i  t i n g ,   d i  a  g r a m s ,   a n d   l a n  g u  a  g e   ( V y g o t s k y  
1962). 
Chil  dren’s first pic  to  rial symbols ha  ve con  si  sted of ob  jects that we  re me-
a  ning  ful to them – pe  o  ple, ho  u  ses, pets, tre  es, and flo  wers (Dyson, 1983). 
Chil  dren ha  ve used dra  wing to sort out re  la  ti  on  ships, ex  pe  ri  ment with ab-
stract con  cepts, and com  mu  ni  ca  te what they think (Ep  stein, 2001). Ken  drick 
and Mckay (2004) di  sco  ve  red that analysis of dra  wings ga  ve them a glimp  se 
in  to the ‘spon  ta  ne  o  us con  cepts’ be  ing de  ve  lo  ped by chil  dren, both in  si  de and 
out  si  de of school. Chil  dren’s dra  wings ha  ve hel  ped them com  mu  ni  ca  te the di-
ver  se ways in which they see them  sel  ves and ot  hers as li  te  ra  te be  ings ac  ross 
con  texts such as ho  me, school, and com  mu  nity. In kin  der  gar  ten, chil  dren’s 
dra  wings ha  ve been used to as  sess what they ha  ve le  ar  ned af  ter a par  ti  cu  lar 
ac  ti  vity. Chil  dren’s dra  wings ha  ve been a form of com  mu  ni  ca  tion, a de  mon-
stra  tion of ac  qu  i  red know  led  ge, and qu  i  te pos  sibly, a so  cial and cul  tu  ral me-
a  ning-ma  king tool.
Storytel  ling
Storytel  lers, edu  ca  tors, and re  se  ar  chers ha  ve advo  ca  ted that storytel  ling was 
mo  ti  va  ting to young chil  dren and co  uld con  tri  bu  te sig  ni  fi  cantly to early li  te-
racy de  ve  lop  ment (Mal  lan & Jen  nings, 1991). Mal  lan and Jen  nings de  scri  bed 
storytel  ling as a so  cial ex  pe  ri  en  ce, with oral nar  ra  ti  ve in  cor  po  ra  ting lin  gu  i  stic 
fe  a  tu  res that dis  played sop  hi  sti  ca  tion beyond the le  vel of con  ver  sa  tion. Using 
Vygotsky’s the  ory of de  ve  lop  ment, McNa  mee (1985) ex  plo  red the sig  ni  fi  can-
ce of storytel  ling and dra  ma  ti  za  tion ac  ti  vi  ti  es in the in  tel  lec  tual and emo  ti  o-
nal de  ve  lop  ment of young chil  dren and fo  und that when chil  dren dra  ma  ti  zed 
the  ir sto  ri  es, the  ir storytel  ling, and ul  ti  ma  tely, the  ir li  te  racy skills, we  re en-
han  ced. Chil  dren ha  ve been able to think in mo  re sop  hi  sti  ca  ted ways, such 
as rec  re  a  ting ima  ges and ide  as from pre  vi  o  us ex  pe  ri  en  ces, when they ha  ve 
play-li  ke op  por  tu  ni  ti  es for dra  ma  ti  zing sto  ri  es. Adults ha  ve been pro  vi  ded 
with im  por  tant in  sights in  to the way chil  dren see, think, and in  ter  act with the 
world by exa  mi  ning the  ir dra  wings and dic  ta  ted sto  ri  es. Wright, Ba  ci  ga  lu  pa, 
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ha  ve ex  pe  ri  en  ced in the  ir real li  ves and the me  dia, and we  a  ve tho  se ele  ments 
in  to ori  gi  nal, and so  me  ti  mes qu  i  te fan  ta  stic, new ac  co  unts” (p. 367). Li  te  racy 
has been de  fi  ned as a se  cond or  der lan  gu  a  ge system that re  qu  i  res oral com  pe-
tency as a pre  re  qu  i  si  te (Dyson, 1988).
Gen  der Dif  fe  ren  ti  a  tion in Young Chil  dren
Boyat  zis and Eades (1999) no  ted the exi  sten  ce of stri  king dif  fe  ren  ces bet  we  en 
boys’ and girls’ art du  ring la  ter ele  men  tary years and re  cog  ni  zed the gap in 
the li  te  ra  tu  re abo  ut ar  ti  stic gen  der dif  fe  ren  ces in preschool and kin  der  gar  ten. 
They te  sted 20 prescho  o  lers and 29 kin  der  gar  te  ners on three tasks to as  sess 
gen  der-ste  re  otypi  ca  lity in the  ir dra  wing skills and pre  fe  ren  ces for pic  tu  res. 
They fo  und boys cho  se ste  re  otypi  cally ma  scu  li  ne co  lors (blue, brown, black) 
when dra  wing and girls cho  se ste  re  otypi  cally fe  mi  ni  ne co  lors (pink and pur-
ple). They di  sco  ve  red boys and girls al  so cho  se gen  der-ste  re  otypi  cal pic  tu  res 
and con  clu  ded that gen  der dif  fe  ren  ces in ar  ti  stic pro  duc  ti  ons and pre  fe  ren  ces 
emer  ged in the preschool and kin  der  gar  ten years. 
Chen and Kant  ner (1996) re  cog  ni  zed that by 4 years of age, chil  dren’s 
so  cial awa  re  ness of dif  fe  ren  ti  a  tion be  gan ex  pan  ding ra  pidly as they le  ar  ned 
to di  stin  gu  ish the ro  les that va  ri  o  us pe  o  ple played and the  ir re  la  ti  on  ships 
to the  se ro  les. The re  se  ar  chers in  ve  sti  ga  ted kin  der  gar  ten and third gra  de 
chil  dren’s dra  wings to see whet  her gen  der dif  fe  ren  ti  a  tion was shown in the 
dra  wings when the young chil  dren we  re asked to draw a pic  tu  re abo  ut pe-
o  ple. The chil  dren we  re gi  ven the op  tion of cho  o  sing the sex of the fi  gu  re 
and the con  tent of the dra  wing. They fo  und that girls we  re su  per  i  or to boys 
in dra  wing skills and that chil  dren pre  fer  red to draw the  ir own sex when 
d r a  w i n g   p e  o  p l e .
Et  hnic Iden  tity and Dif  fe  ren  ti  a  tion 
in Young Chil  dren
Et  hnic iden  ti  fi  ca  tion has im  plied a con  sci  o  u  sness of self wit  hin a par  ti  cu  lar 
gro  up (Spen  cer & Markstrom-Adams, 1990). A com  monly used pro  ce  du  re in 
studying et  hnic iden  ti  fi  ca  tion in young chil  dren has been to pre  sent the child 
with dolls and pic  tu  res that we  re re  pre  sen  ta  ti  ve of his or her own gro  up and of 
the ma  jo  rity gro  up. Qu  e  sti  ons we  re then po  sed to par  ti  ci  pants re  la  ted to the  ir 
pre  fe  ren  ces to  ward and iden  ti  fi  ca  tion with the dif  fe  rent dolls. When studying 
Ca  u  ca  sian, Ame  ri  can In  dian, and Afri  can Ame  ri  can chil  dren, Spen  cer (1986) 
sug  ge  sted awa  re  ness of et  hnic dif  fe  ren  ces ap  pe  a  red in early child  hood. Ho-
we  ver, Aus  da  le and Fe  a  gin (1996) ar  gued that chil  dren’s et  hnic per  cep  ti  ons 
“ari  se for  ce  fully wit  hin the con  text of the  ir in  ter  ac  ti  ons with ot  hers” (p. 790). 
Ad  di  ti  o  nally, Hirst (2005) re  por  ted that a com  pa  ri  son of Ja  pa  ne  se and Ame-
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dren’s spa  tial re  pre  sen  ta  ti  ons we  re al  ready mo  re advan  ced than tho  se of the  ir 
Ame  ri  can co  un  ter  parts. 
Pur  po  se of the Study
The pur  po  se of this study was to iden  tify the the  mes fo  und in the dra  wings 
and dic  ta  ted sto  ri  es of 114 kin  der  gar  ten stu  dents and then exa  mi  ne gen  der and 
et  hnic dif  fe  ren  ces bet  we  en the iden  ti  fied the  mes. Stu  dents from So  ut  hwe-
stern and So  ut  he  a  stern Uni  ted Sta  tes clas  sro  oms we  re gi  ven an open-en  ded 
wri  ting prompt du  ring the DI  SCO  VER writ  ten lan  gu  a  ge as  ses  sment. The fol-
lo  wing three re  se  arch qu  e  sti  ons hel  ped struc  tu  re this study: 
1.  What the  mes we  re fo  und in the chil  dren’s dra  wings and sto  ri  es?
2.  We  re the the  mes in boys’ and girls’ dra  wings and sto  ri  es dif  fe  rent? 
If so, what we  re the dif  fe  ren  ces? 
3.  We  re the the  mes in the dra  wings and sto  ri  es of chil  dren from dif  fe-
rent cul  tu  ral and et  hnic bac  kgro  unds dif  fe  rent? If so, what we  re the 
d i f  f e  r e n  c e s ?  
METHOD
Da  ta Col  lec  tion
Da  ta for this study we  re writ  ten sto  ri  es (one for each par  ti  ci  pant) de  ve  lo  ped 
by chil  dren as part of a lar  ger study of DI  SCO  VER im  ple  men  ta  tion. DI  SCO-
VER was a per  for  man  ce-ba  sed as  ses  sment de  sig  ned to me  a  su  re a broad spec-
trum of “pro  blem sol  ving stra  te  gi  es” used by va  ri  o  us age gro  ups of dif  fe  ring 
et  hnic, eco  no  mic, and cul  tu  ral bac  kgro  unds (Ma  ker, 2005). In  di  vi  du  als we  re 
as  ses  sed ac  ross 7 ca  te  go  ri  es: Spa  tial Ar  ti  stic, Spa  tial Analyti  cal, Lo  gi  cal Mat-
he  ma  ti  cal, Oral Lin  gu  i  stic, Writ  ten Lin  gu  i  stic, In  ter  per  so  nal, and In  tra  per-
so  nal. For the pur  po  se of this study, only the Writ  ten Lin  gu  i  stic do  main was 
c o n  s i  d e  r e d .
Par  ti  ci  pants and Set  ting. The par  ti  ci  pants in this study we  re 114 kin  der-
gar  ten stu  dents from two ele  men  tary scho  ols – one lo  ca  ted in the So  ut  he  a-
stern Uni  ted Sta  tes and the ot  her in the So  ut  hwe  stern por  tion of the co  un  try. 
Par  ti  ci  pants in  clu  ded a to  tal of 65 boys and 49 girls when scho  ols we  re com-
bi  ned. Cha  rac  te  ri  stics of the sam  ple ha  ve been in  clu  ded in Ta  ble 1.  A qualitative analysis of kindergarteners’ open­ended drawing 149
Ta  ble 1: Cha  rac  te  ri  stics of the Sam  ple 
and Uni  ted Sta  tes Po  pu  la  tion
       Sam  ple Uni  ted Sta  tes
C h a  r a c  t e  r i  s t i c N %
G e n  d e r
M a  l e 65 58% 49%
F e  m a  l e 49 42% 51%
To  t a l 114 100% 100%
E t  h n i  c i t y
A f r i  c a n - A m e  r i  c a n 35 31% 13%
C a  u  c a  s i a n 21 19% 64%
M e  x i  c a n - A m e  r i  c a n 47 42% 17%
O t  h e r 11 8% 6%
To  t a l 114 100% 100%
No  te. Per  cen  ta  ge of ma  les and fe  ma  les was de  ter  mi  ned by di  vi  ding the num  ber of chil  dren 
wit  hin each gen  der by the to  tal num  ber of stu  dents. Et  hni  city per  cen  ta  ges we  re de  ter  mi  ned by 
di  vi  ding the num  ber of chil  dren wit  hin each et  hni  city by the to  tal num  ber of stu  dents. Uni  ted 
Sta  tes fi  gu  res re  tri  e  ved from U.S. Cen  sus Bu  re  au (www.cen  sus.gov).
P r o  c e  d u  r e s . All chil  dren we  re as  ses  sed in the  ir clas  sro  om set  ting by the  ir te  ac-
hers or by the tra  i  ned in  di  vi  du  als who ob  ser  ved and re  cor  ded the  ir pro  blem-sol-
ving stra  te  gi  es. The re  se  ar  chers did not ha  ve ac  cess to in  di  vi  dual par  ti  ci  pants’ 
s o  c i  o  e  c o  n o  m i c ,   d i  s a  b i  l i t y,   o r   i m  m i  g r a n t   s t a  t u s ;   h o  w e  v e r ,   g e n  d e r   a n d   e t  h n i c   d i f -
f e  r e n  c e s   w e  r e   r e  c o r  d e d .   T h e   a s  s e s  s m e n t s   w e  r e   c o n  d u c  t e d   i n   t w o   s c h o  o l s   l o  c a -
ted in low so  ci  o  e  co  no  mic are  as, in the chil  dren’s na  ti  ve lan  gu  a  ges.
The DI  SCO  VER As  ses  sment in  clu  ded a va  ri  ety of da  ta col  lec  tion met-
hods. The fol  lo  wing di  rec  ti  ons we  re gi  ven to the chil  dren du  ring the Writ  ten 
Lin  gu  i  stic por  tion of the DI  SCO  VER as  ses  sment (Ma  ker, 2005):  
(For K-1) Ad  mi  ni  ste  red by the Te  ac  her
1.  Af  ter the Ob  ser  vers ha  ve go  ne, gi  ve each stu  dent a she  et of pa  per.
Say:  Draw a pic  tu  re that tells a story. You may draw any pic  tu  re you wo  uld li  ke 
to draw. Ple  a  se put your na  me on your pa  per. Let me know if you need help with 
your na  me. 
Do not sug  gest pic  tu  res or sto  ri  es, but en  co  u  ra  ge everyone to draw so  met  hing.
2.  Af  ter each stu  dent has com  ple  ted his or her dra  wing,
Say:  Tell me abo  ut your pic  tu  re.
Wri  te exactly what the stu  dent says on the back of the pic  tu  re.  Ma  ke su  re the stu-
dent’s na  me is on the pic  tu  re. 
3.  Gi  ve stu  dents as much ti  me as they need to fi  nish the  ir pic  tu  res. Jody M. Pirtle and C. June Maker 150
Re  se  arch De  sign and Analysis. The dra  wings we  re part of a set of as-
ses  sments per  for  med wit  hin an ove  rall DI  SCO  VER as  ses  sment of stu  dents’ 
strengths in pro  blem sol  ving and mul  ti  ple do  ma  ins of abi  lity. Each child was 
in  vi  ted to draw abo  ut anything he or she wo  uld li  ke to draw abo  ut, and we  re 
told they wo  uld not be gra  ded.  Re  se  ar  chers and te  ac  hers who ad  mi  ni  ste  red 
the as  ses  sment al  so as  su  red chil  dren that only the  ir ide  as we  re im  por  tant, not 
the  ir spel  ling, pun  ctu  a  tion, or story form. Te  ac  hers and sco  rers kept this ma-
te  rial for ra  ting and analyses. 
To de  ter  mi  ne the the  mes fo  und in young chil  dren’s dra  wings and re  la  ted 
sto  ri  es, con  tent and com  pa  ra  ti  ve analyses we  re used. Con  tent analysis has 
been used by re  se  ar  chers to study hu  man be  ha  vi  or in an in  di  rect way, thro-
ugh an analysis of the  ir com  mu  ni  ca  ti  ons (Fran  kel & Wal  len, 2009). Young 
chil  dren’s dra  wings re  pre  sen  ted the  ir com  mu  ni  ca  ti  ons and the re  se  ar  chers 
used con  tent analysis to or  ga  ni  ze syste  ma  ti  cally the the  mes fo  und wit  hin the 
chil  dren’s pro  duc  ti  ons. Only in the last thirty years has se  ri  o  us con  si  de  ra  tion 
been gi  ven to the use of ima  ges as a vi  a  ble way of un  der  stan  ding aspects of 
hu  ma  nity (Ken  drick & Mckay, 2004). Com  pa  ra  ti  ve analysis has been a se-
con  dary tec  hni  que that al  lo  wed the con  struc  tion of in  fe  ren  tial hi  sto  ri  es and 
ex  pla  na  ti  ons of cer  tain pro  ces  ses (Peel, 1987). This tec  hni  que al  so al  lo  wed 
re  se  ar  chers to com  pa  re and con  trast dif  fe  rent va  ri  a  bles ba  sed on a spe  ci  fic 
c r i  t e  r i o n .
 The analysis was com  pri  sed of fo  ur steps: (a) dra  wings and sto  ri  es we  re 
exa  mi  ned by the pri  mary re  se  ar  cher a mi  ni  mum of three ti  mes to iden  tify the 
the  mes, (b) in  ve  sti  ga  tor tri  an  gu  la  tion was per  for  med bet  we  en three re  se  ar-
chers con  duc  ting si  mi  lar in  ve  sti  ga  ti  ons to re  ach 100% agre  e  ment on the  mes 
(Go  mez & Ma  ker, 2011), (c) dra  wings and sto  ri  es we  re co  ded, and (d) com-
pa  ra  ti  ve analyses of chil  dren’s gen  der and et  hnic dif  fe  ren  ces fo  und wit  hin 
the dra  wings and dic  ta  ted sto  ri  es was com  ple  ted. To re  du  ce bi  a  ses du  ring 
the pri  mary analysis, the re  se  ar  chers did not ha  ve ac  cess to the chil  dren’s 
na  mes, gen  ders, or et  hni  ci  ti  es. Gi  ven the di  ver  sity and small ove  rall num  ber 
of chil  dren wit  hin the ‘ot  her’ et  hni  city ca  te  gory (11 in sam  ple), only Afri  can 
Ame  ri  can, Ca  u  ca  sian, and Me  xi  can-Ame  ri  can chil  dren’s dra  wings we  re con-
si  de  red for analysis of et  hnic dif  fe  ren  ces. The fi  nal da  ta analysis pro  ce  du  re 
con  si  sted of a qu  an  ti  ta  ti  ve com  po  nent to ac  co  unt for the fre  qu  ency of the  mes 
and iden  ti  fied gen  der and et  hnic dif  fe  ren  ces di  sco  ve  red wit  hin the chil  dren’s 
dra  wings and re  la  ted sto  ri  es. 
R e  s u l t s
Re  se  arch Qu  e  sti  on 1: What the  mes we  re fo  und in the chil  dren’s dra  wings and 
s t o  r i  e s ? Six the  mes we  re fo  und in chil  dren’s dra  wings and dic  ta  ted sto  ri  es: 
Fa  mily, Ina  ni  ma  te Ob  jects/Per  so  nal Be  lon  gings, Ac  ti  vi  ti  es/Events, Fan  tasy 
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Ta  ble 2: Fre  qu  ency of The  mes in Chil  dren’s 
Dra  wings and Sto  ri  es
T h e  m e s f %
F a  m i l y 25 22%
Ina  ni  ma  te Ob  jects/Per  so  nal Be  lon  gings 18 16%
A c  t i  v i  t i  e s / E v e n t s 24 21%
Fan  tasy Sto  ri  es 24 21%
S e l f -Ta l k / R e  f l e c  t i o n 20 17%
N a  t u  r e / O u t  d o  o r s 3 3%
To  t a l 114 100%
No  te. Per  cen  ta  ge was de  ter  mi  ned by di  vi  ding the num  ber of sto  ri  es in each the  me by the to  tal 
num  ber of sto  ri  es.
F a  m i l y .  Chil  dren in this sam  ple pro  du  ced 25 dra  wings abo  ut the  ir fa  mi  li  es 
(22% of the to  tal). Dra  wings and sto  ri  es wit  hin this the  me of  ten in  clu  ded 
stick-fi  gu  re per  sons and ho  u  ses. One child il  lu  stra  ted his story and then dic  ta-
ted, “My mot  her and daddy are go  ing to the sto  re. They wo  uld not let me go, 
I stay at ho  me to play with my si  ster” (Fi  gu  re 1). 
Fi  gu  re 1: Fa  mily Dra  wing
“My mot  her and daddy are go  ing to the sto  re. They wo  uld not let me go, 
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Ina  ni  ma  te ob  jects/per  so  nal be  lon  gings. Ap  pro  xi  ma  tely 16% of the chil-
dren (18 chil  dren) drew or told sto  ri  es abo  ut ina  ni  ma  te ob  jects and/or per  so  nal 
be  lon  gings. Dra  wings and sto  ri  es in this ca  te  gory in  clu  ded toys, te  le  vi  sion 
cha  rac  ters, and ran  dom ob  jects (e.g. ho  u  se, star, Christ  mas tree). Two chil  dren 
told the  ir sto  ri  es, “A ga  me that go  es li  ke this…” (Fi  gu  re 2) and “A ho  u  se, then 
num  bers, sto  ri  es, win  dows.”
Fi  gu  re 2: Ina  ni  ma  te Ob  jects/Per  so  nal  
Be  lon  gings Dra  wing
“A ga  me that go  es li  ke this…”
Ac  ti  vi  ti  es/events/pla  ces. Anot  her com  mon the  me fo  und in the chil  dren’s dra-
wings was ac  ti  vi  ti  es, events, and pla  ces (21% of the to  tal). Chil  dren drew and 
de  scri  bed sim  ple, everyday ac  ti  vi  ti  es and events. “I was go  ing on the bus. 
Then I was happy. Then we we  re very qu  i  et on the bus” (Fi  gu  re 3). Anot  her 
young child drew and com  men  ted, “San  ta Cla  us at Christ  mas.” 
Fi  gu  re 3: Ac  ti  vity/Event Dra  wing
“I was go  ing on the bus. Then I was happy. 
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F a n  t a s y   s t o  r i  e s .  Twenty-fo  ur fan  tasy sto  ri  es we  re drawn and de  scri  bed by 
chil  dren wit  hin the sam  ple (21% of the to  tal). As in  di  ca  ted by the ti  tle of the 
ca  te  gory, all dra  wings and sto  ri  es we  re ma  ke-be  li  e  ve. As shown in Fi  gu  re 4, 
“One ti  me the  re was a prin  ci  pal in a ca  stle. And the prin  cess lo  we  red her ha­
ir. It had no pla  ce to go in  si  de, the prin  cess li  ste  ned to the prin  ce.” Anot  her 
child drew and dic  ta  ted, “I ha  ve seen a Go  o  se  bump and he at  tac  ked me and 
I run  ned to my ro  om and I hi  de un  der my bed and he saw me, then I went to 
throw stuff at them and then I threw a yogurt and hot Kool­aid at him. I put a 
chain on him so he co  uld go to the pump  kin patch. Then he ca  me back ali  ve 
and went to my ho  u  se and I kil  led him again.”
Fi  gu  re 4: Fan  tasy Dra  wing
“One ti  me the  re was a prin  ci  pal in a ca  stle. And the prin  cess lo  we  red her ha  ir. 
It had no pla  ce to go in  si  de, the prin  cess li  ste  ned to the prin  ce.”
S e l f ­ t a l k / r e  f l e c  t i o n .  The com  bi  ned sam  ple of chil  dren pro  du  ced 20 dra  wings 
in this ca  te  gory (17% of the to  tal). This ca  te  gory in  clu  ded cre  a  ti  ons by the 
chil  dren abo  ut them  sel  ves. That is, all dic  ta  ted sto  ri  es we  re in first per  son. As 
shown in Fi  gu  re 5, one child drew and then dic  ta  ted, “I was a baby and I had 
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Fi  gu  re 5: Self­Talk/Re  flec  tion Dra  wing
“I was a baby and I had fo  ur bows on my ha  ir and my ha  ir was big.”
N a  t u  r e / o u t  d o  o r s . This the  me had only 3 dra  wings from the en  ti  re sam  ple (3% 
of the to  tal), with all sto  ri  es de  pic  ting items fo  und out  do  ors. One child drew 
and then dic  ta  ted, “A pic  tu  re abo  ut ca  ter  pil  lar lo  o  king for food” (Fi  gu  re 6). 
Fi  gu  re 6: Na  tu  re/Out  do  ors Dra  wing
“A pic  tu  re abo  ut ca  ter  pil  lar lo  o  king for food.”
Re  se  arch Qu  e  sti  on 2: We  re the the  mes in boys’ and girls’ dra  wings and sto  ri­
e s   d i f  f e  r e n t ? If so, what we  re the dif  fe  ren  ces? Lit  tle dif  fe  ren  ce was di  sco  ve  red 
bet  we  en the the  mes fo  und in boys’ and girls’ dra  wings and dic  ta  ted sto  ri  es. 
In Ta  ble 3, the com  pa  ra  ti  ve analysis of the  mes for the en  ti  re sam  ple dif  fe  ren-
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Ta  ble 3: The  mes in Chil  dren’s Dra  wings and Sto  ri  es 
Dif  fe  ren  ti  a  ted by Gen  der
T h e  m e s M a  l e s
f %
F e  m a  l e s
f %
F a  m i l y 15 23% 10 20%
Ina  ni  ma  te  Ob  jects/Per  so  nal  Be  lon-
gings 10 15% 8 16%
A c  t i  v i  t i  e s / E v e n t s 12 19% 12 25%
Fan  tasy Sto  ri  es 15 23% 9 19%
S e l f -Ta l k / R e  f l e c  t i o n 12 19% 8 16%
N a  t u  r e / O u t  d o  o r s 1 1% 2 4%
To  t a l 65 100% 49 100%
No  te. Per  cen  ta  ge was de  ter  mi  ned by di  vi  ding the num  ber of sto  ri  es wit  hin the  me by the to  tal 
num  ber of sto  ri  es for each gen  der. 
F a  m i l y .  Wit  hin this sam  ple, 23% of boys’ dra  wings and 20% of girls’ dra-
wings we  re abo  ut fa  mily. One boy told the story of his dra  wing, “Stu  art and 
his brot  her John com  pa  re to see who has the big  gest Christ  mas tre  es.” Anot-
her boy sha  red, “My mot  her and I are wal  king in the park. Ha  ving so much 
fun.” Af  ter dra  wing his pic  tu  re, anot  her boy sta  ted, “I am abo  ut to sli  de on my 
sli  ding bo  ard. I fell. Then my mom  ma cal  led the doc  tor. The doc  tor said, “No 
mo  re ska  ting.” Then me and my mom  ma li  ved hap  pily ever af  ter.” A young 
girl dic  ta  ted, “A pic  tu  re of the fa  mily playing to  get  her.”
Ina  ni  ma  te ob  jects/per  so  nal be  lon  gings. Boys and girls drew equ  ally abo-
ut ina  ni  ma  te ob  jects and per  so  nal be  lon  gings (15% and 16% re  spec  ti  vely). 
One young boy drew and told the story of his pic  tu  re, “A pic  tu  re of a flying 
toy” and a young girl sta  ted, “The  re was a ho  u  se. It had a Christ  mas tree and 
not  hing el  se.” 
A c  t i  v i  t i  e s / E v e n t s / P l a  c e s .  This was the third lar  gest ca  te  gory for young 
boys (19%) and the lar  gest ca  te  gory of dra  wings for young girls (25%). A 
young girl told the story of her outing at a ba  se  ball ga  me, “I was at the Di  a­
mond Backs ga  me and I saw a mon  ster man who said they we  re be  gin  ning the 
g a  m e .” A young boy told abo  ut playing with his fri  end, “Me and my fri  end, 
we went in  si  de my ho  u  se and we played with my toys. And we saw T.V. And we 
saw car  to  ons and my fri  end had to go ho  me. I asked my mom if I co  uld go to 
AJ’s ho  u  se and she said yes.”
Fan  tasy. In ad  di  tion to sto  ri  es of the  ir fa  mi  li  es, fan  tasy was the most 
fre  qu  ent the  me among young boys’ dra  wings (23%) and the third lar  gest for 
young girls (19%). A young boy told the story of his pic  tu  re, “It’s abo  ut Spi­Jody M. Pirtle and C. June Maker 156
d e r  m a n , ” and a young girl sta  ted, “A bird and a lady just met. They are both 
so swe  et, but they don’t know the  ir co  lor words but when night ca  me they had 
a party.”  
S e l f - t a l k / r e  f l e c  t i o n .  Young boys wit  hin this sam  ple pro  du  ced 12 sto  ri  es 
abo  ut them  sel  ves (19%) and young girls cre  a  ted 8 dra  wings wit  hin this the  me 
(16%).  “I was playing ba  se  ball. I bro  ke the win  dow,” de  scri  bed one young 
boy and a young girl sta  ted, “I want to be a cat wo  man.”
N a  t u  r e / o u t  d o  o r s .   Young girls pro  du  ced 2 of the 3 dra  wings in this ca  te-
gory. A young girl de  scri  bed her dra  wing, “A pic  tu  re abo  ut flo  wer.” 
Re  se  arch Qu  e  sti  on 3: We  re the the  mes in the dra  wings and sto  ri  es of chil­
dren from dif  fe  rent cul  tu  ral and et  hnic bac  kgro  unds dif  fe  rent? If so, what we  re 
t h e   d i f  f e  r e n  c e s?   W h e n   c o n  s i  d e  r i n g   e t  h n i  c i t y   a s   a   v a  r i  a  b l e ,   t h e   l a r  g e s t   d i f  f e  r e n  c e  
emer  ged wit  hin the Fan  tasy the  me. The com  pa  ra  ti  ve analysis bet  we  en chil  dren 
of dif  fe  rent et  hni  ci  ti  es (Afri  can-Ame  ri  can, Ca  u  ca  sian, and Me  xi  can-Ame  ri  can) 
ac  ross the  mes wit  hin the sam  ple has been dis  played in Ta  ble 4.
Ta  ble 4: The  mes in Chil  dren’s Dra  wings and Sto  ri  es Dif  fe  ren  ti  a  ted 
by Et  hni  city
Themes
African
American
%
Caucasian
%
Me  xi  can 
A m e  r i  c a n
%
F a  m i l y 8 23% 6 28% 9 19%
I n a  n i  m a  t e
O b  j e c t s / P e r  s o  n a l
B e  l o n  g i n g s
6 17% 2 10% 9 19%
A c  t i  v i  t i  e s / E v e n t s 9 26% 5 24% 9 19%
Fan  tasy Sto  ri  es 5 14% 4 19% 15 32%
Self-Talk/Re  flec  tion 7 20% 1 5% 5 11%
N a  t u  r e / O u t  d o  o r s 0 0% 3 14% 0 0%
To  t a l 35 100% 21 100% 47 100%
No  te. Num  ber of the  mes less than to  tal num  ber of par  ti  ci  pants as 11 par  ti  ci  pants’ et  hni  city 
co  ded ot  her and we  re not in  clu  ded in this por  tion of analysis.
Fa  mily and ac  ti  vi  ti  es/events. Wit  hin the dra  wings and sto  ri  es of the Afri  can 
Ame  ri  can chil  dren, 23% of them we  re abo  ut the  ir fa  mi  li  es. “That’s my ma  ma 
and she’s laying in bed” [A  fri  can Ame  ri  can boy]. Me  xi  can-Ame  ri  can chil-
dren pro  du  ced 28% of the  ir dra  wings and re  la  ted sto  ri  es abo  ut the  ir fa  mi  li-
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the sam  ple, Ca  u  ca  sian chil  dren pro  du  ced 19% of the  ir sto  ri  es abo  ut the  ir fa-
mily.“That’s me and my mom pre  ten  ding” [Ca  u  ca  sian boy]. 
Ina  ni  ma  te  ob  jects/per  so  nal  be  lon  gings.  Me  xi  can-Ame  ri  can  chil  dren 
pro  du  ced 19% of the dra  wings, Afri  can Ame  ri  can chil  dren pro  du  ced 17% of 
the dra  wings and Ca  u  ca  sian chil  dren pro  du  ced 10% of the dra  wings. A few 
exam  ples we  re “This is my bunny. This is my squ  a  re and this is my squ  a  re and 
this is my squ  a  re” [Me  xi  can-Ame  ri  can child]. “A wro  te a Christ  mas tree and 
a stoc  king and a pump  kin and a star,” [A  fri  can Ame  ri  can child], and “Pump­
kin” [Ca  u  ca  sian child].
Fan  tasy  sto  ri  es.  Mo  re  fan  tasy  sto  ri  es  we  re  ge  ne  ra  ted  from  Me  xi  can-
Ame  ri  can chil  dren (32%) than from Afri  can Ame  ri  can (14%) or Ca  u  ca  sian 
(19%) chil  dren. One Me  xi  can-Ame  ri  can boy said, “It was dri  ving in the night, 
Mon  ster Truck, it was prac  ti  cing. Then he ran out of gas. Then when is was 
sunny ti  me he went to go put so  me.” A young Afri  can Ame  ri  can child sta  ted, 
“Lit  tle Red Ri  ding Hood ran aro  und the clock. She ate ice cre  am and ca  ke. It 
was her mom’s birt  hday” and a Ca  u  ca  sian child com  men  ted, “A pic  tu  re of a 
ma  gic man.” 
S e l f ­ t a l k / r e  f l e c  t i o n .  Afri  can Ame  ri  can and Me  xi  can-Ame  ri  can chil  dren 
both pro  du  ced gre  a  ter num  bers of Self-Talk/Re  flec  tion dra  wings than the  ir 
Ca  u  ca  sian co  un  ter  parts (20% and 11% ver  sus 5%, re  spec  ti  vely). One young 
fe  ma  le Me  xi  can-Ame  ri  can stu  dent dic  ta  ted, “I want to be a te  ac  her” and an 
Afri  can Ame  ri  can child told the story of his dra  wing, “When I wo  ke up it was 
ra  i  ning. And I was mad.” A young Ca  u  ca  sian stu  dent de  scri  bed her dra  wing, 
“I had ladybug and pa  pers. I read a bo  ok. I draw a chic  ken and a per  son.” 
N a  t u  r e / o u t  d o  o r s .  Ca  u  ca  sian chil  dren pro  du  ced the only 3 Na  tu  re/Out  do-
or sto  ri  es wit  hin the sam  ple (3%). One child dic  ta  ted, “A lit  tle girl plan  ted all 
the se  eds in the big yard un  til the  re we  re no mo  re se  eds.” 
D i  s c u s  s i o n
Cle  arly, young chil  dren will pro  du  ce a va  ri  ety of cre  a  ti  ons when gi  ven an 
open-en  ded op  por  tu  nity to draw and then dic  ta  te a story. Dra  wing has al-
lo  wed young chil  dren to be able to ma  ke the  ir ide  as vi  si  ble (Bro  oks, 2004). 
Sup  port, ti  me, and op  por  tu  ni  ti  es for chil  dren to pur  sue com  ple  xity in the  ir 
dra  wings must be con  si  de  red an in  te  gral part of the clas  sro  om en  vi  ron  ment. 
To de  ter  mi  ne the com  mu  ni  ca  ti  ve in  tent of chil  dren’s dra  wings, the fo  cus of 
di  scus  si  ons bet  we  en edu  ca  tors and the  ir stu  dents abo  ut dra  wings sho  uld be 
on the me  a  ning and in  for  ma  tion the dra  wings con  tain rat  her than on dra  wing 
skills and aest  he  tic qu  a  li  ti  es. Most chil  dren wit  hin this age gro  up used emer-
gent forms of wri  ting and few, if any, had ma  de the tran  si  tion to con  ven  ti  o  nal 
wri  ting (Dyson, 1988).
Wri  ters and re  se  ar  chers ha  ve fo  cu  sed on the de  ve  lop  men  tal sta  ges of con-
ven  ti  o  nal wri  ting and analysis of the mec  ha  nics of young chil  dren’s dra  wings. 
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mes in young chil  dren’s dra  wings, (b) com  pa  ri  son of the gen  der dif  fe  ren  ces 
bet  we  en the dra  wings of young chil  dren, and (c) analysis of dif  fe  ren  ces in 
the  mes wit  hin dra  wings of young chil  dren from va  ried et  hni  ci  ti  es. Be  ca  u  se 
of the  se gaps, com  pa  ring and con  tra  sting the re  sults of this study to exi  sting 
re  se  arch is dif  fi  cult. 
When all sto  ri  es we  re com  bi  ned, they we  re di  vi  ded si  mi  larly bet  we  en 
the  mes with the ex  cep  ti  on of the na  tu  re/out  do  or the  me. Si  mi  lar to the fin-
dings of Wright, Ba  ci  ga  lu  pa, Black, and Bur  ton (2008), young chil  dren in this 
sam  ple drew and told the lar  gest num  ber of sto  ri  es abo  ut the  ir fa  mi  li  es (22% 
of the dra  wings). Ac  ti  vi  ti  es/Events and Fan  tasy sto  ri  es we  re the se  cond most 
fre  qu  ent ca  te  go  ri  es (each 21% of the dra  wings). Gi  ven the chro  no  lo  gi  cal ages 
of the chil  dren in the sam  ple, the  se fin  dings are not sur  pri  sing. Kin  der  gar-
ten of  ten is the first school set  ting chil  dren ex  pe  ri  en  ce out  si  de the ho  me and 
na  tu  rally, they will draw pic  tu  res and tell sto  ri  es of the  ir most re  cent so  cial 
si  tu  a  ti  ons – the  ir fa  mily and re  cent events. Fan  tasy sto  ri  es we  re cen  te  red on 
chil  dren’s toys and car  toon shows fo  und on te  le  vi  sion. Dra  wings and sto  ri  es 
abo  ut ina  ni  ma  te ob  jects and per  so  nal be  lon  gings com  pri  sed 16% of the sam-
ple. In  te  re  stingly, the 3 dra  wings (3% of the sam  ple) ca  te  go  ri  zed in the Na-
tu  re/Out  do  ors the  me we  re pro  du  ced so  lely from the school in the So  ut  he  ast 
por  tion of the Uni  ted Sta  tes. 
Boys and girls pro  du  ced si  mi  lar num  bers of dra  wings for each the  me and 
de  mon  stra  ted few gen  der dif  fe  ren  ti  a  ti  ons wit  hin dra  wings and re  la  ted sto  ri  es. 
This is in con  trast to the fin  dings of An  ning and Ring (2004) who ob  ser  ved 
girls playing out the fe  ma  le ro  les of the  ir mot  hers and boys playing out the 
ma  le ro  les of fig  hters and adven  tu  rers wit  hin the  ir dra  wings. Ho  we  ver, the 
dra  wings con  si  de  red for this study we  re pro  du  ced by chil  dren in kin  der  gar  ten 
and An  ning and Ring (2004) analyzed the dra  wings of se  ven-year-old chil-
dren. The re  sults of both the  se stu  di  es can be ex  pla  i  ned as Yee and Brown 
(1992) sug  ge  sted, the “ap  pa  rently cri  ti  cal pe  riod at aro  und age 5 in which 
chil  dren de  mon  stra  te self-este  em and gro  up [gen  der] iden  ti  fi  ca  tion” (p. 626). 
Furt  her analysis of gen  der dif  fe  ren  ces in young chil  dren’s dra  wings is re  com-
men  ded. 
The scho  ols in this study we  re stri  kingly dif  fe  rent in the  ir et  hnic ma  ke-
up, ho  we  ver, chil  dren of dif  fe  rent et  hni  ci  ti  es wit  hin this sam  ple sho  wed few 
ove  rall dif  fe  ren  ces in what they drew and the sto  ri  es they told. One ex  cep  ti  on 
to this was that Me  xi  can-Ame  ri  can chil  dren drew far mo  re fan  tasy pic  tu  res 
than the  ir Afri  can-Ame  ri  can and Ca  u  ca  sian co  un  ter  parts. One-half of the sto-
ri  es in the fan  tasy the  me ca  me from one of the clas  sro  oms in the school in the 
So  ut  hwest whe  re 90% of the Me  xi  can-Ame  ri  can chil  dren at  ten  ded school. 
Ca  u  ti  o  us con  si  de  ra  tion ne  eds to be gi  ven to the ge  o  grap  hic lo  ca  ti  ons of the 
scho  ols. A pos  si  ble ex  pla  na  ti  on for the dif  fe  ren  ce in num  ber of fan  tasy sto  ri  es 
co  uld be that the chil  dren in the So  ut  he  ast ha  ve mo  re na  tu  ral op  por  tu  ni  ti  es to 
play out  do  ors, whe  re  as the chil  dren in the So  ut  hwest may spend gre  a  ter ti  me 
in  do  ors, al  lo  wing for mo  re op  por  tu  nity to watch te  le  vi  sion. In  te  re  stingly, mo-  A qualitative analysis of kindergarteners’ open­ended drawing 159
re Ca  u  ca  sian chil  dren we  re in the So  ut  he  a  stern school (41%) than in the So  ut-
hwe  stern school (5%) and the Ca  u  ca  sian chil  dren pro  du  ced all of the Na  tu  re/
Out  do  ors dra  wings and sto  ri  es. To exa  mi  ne the im  pact of dif  fe  rent te  ac  hing 
styles and cur  ri  cu  lum cho  i  ces, fu  tu  re analyses of si  mi  la  ri  ti  es and dif  fe  ren  ces 
bet  we  en sa  me-gra  de le  vel clas  sro  oms wit  hin a school is re  com  men  ded.
A strong po  int of this study is the in-depth analyses and de  scrip  tion, which 
as  sists in fil  ling iden  ti  fied gaps in the li  te  ra  tu  re. A li  mi  ta  tion, ho  we  ver, is the 
ina  bi  lity to ge  ne  ra  li  ze the re  sults due to the qu  a  li  ta  ti  ve na  tu  re of the study. The 
chil  dren’s cre  a  ti  ons that we  re analyzed we  re from two scho  ols in stri  kingly dif-
fe  rent re  gi  ons of the co  un  try and the pro  duc  ti  ons we  re a sin  gle de  mon  stra  tion of 
chil  dren’s open-en  ded op  por  tu  ni  ti  es to draw and tell a story. 
Dra  wings and sto  ri  es analyzed in this study we  re part of an open-en  ded 
task for chil  dren to draw and sub  se  qu  ently nar  ra  te wit  ho  ut re  stric  ti  ons. Of  ten, 
wri  ting be  co  mes a mec  ha  ni  cal task in which chil  dren must ad  he  re to cer  tain 
in  struc  ti  ons and pa  ra  me  ters and then pro  du  ce a spe  ci  fic pro  duct. When chil-
dren are al  lo  wed to ex  press the  ir per  cep  ti  ons thro  ugh open-en  ded dra  wings 
and sto  ri  es, wit  ho  ut ri  gid struc  tu  re from the en  vi  ron  ment, they can ex  press 
them  sel  ves mo  re cre  a  ti  vely and openly. In ad  di  tion to ce  le  bra  ting aca  de  mic 
ac  hi  e  ve  ment, pa  rents and edu  ca  tors must va  lue the cre  a  ti  vity and we  alth of 
in  for  ma  tion ava  i  la  ble in young chil  dren’s dra  wings and re  la  ted sto  ri  es. The  re-
fo  re, open-en  ded dra  wing and storytel  ling op  por  tu  ni  ti  es sho  uld be en  co  u  ra-
ged in both school and fa  mily set  tings to help chil  dren ex  press them  sel  ves. 
Fa  mily mem  bers and edu  ca  tors sho  uld ac  know  led  ge and re  spect the di-
ver  se per  spec  ti  ves fo  und in young chil  dren’s dra  wings and sub  se  qu  ent sto  ri  es. 
By va  lu  ing young chil  dren’s dra  wings and li  ste  ning to the  ir sto  ri  es, im  pli  citly, 
we ap  pre  ci  a  te young le  ar  ners as ac  ti  ve mem  bers of so  ci  ety (Go  mez & Ma  ker, 
2011). Re  spec  ting chil  dren’s cul  tu  ral and et  hnic di  ver  sity is an im  por  tant as-
pect of any edu  ca  ti  o  nal set  ting. This me  ans re  spec  ting cul  tu  ral va  lu  es, be  li  efs, 
and tra  di  ti  ons of young le  ar  ners and the  ir fa  mi  li  es. 
Ad  di  ti  o  nally, fu  tu  re re  se  arch fo  cu  sed on analyzing the con  tent of young 
chil  dren’s dra  wings and dic  ta  ted sto  ri  es ac  ross gra  de le  vels has the po  ten  tial to 
p r o  v i  d e   b r o  a  d e r   p e r  s p e c  t i  v e s   o f   t h e   d y n a  m i c   a n d   e v o  l u  t i  o  n a r y   n a  t u  r e   o f   c h i l -
dren’s li  te  racy de  ve  lop  ment. The use of chil  dren’s dra  wings and the  ir re  la  ted 
sto  ri  es in this study is li  mi  ted to ‘snaps  hots’ of the  ir li  te  racy ex  pe  ri  en  ce. A com-
p a  r a  t i  v e ,   l o n  g i  t u  d i  n a l   s t u d y   t h a t   i n  v o l  v e s   c o l  l e c  t i n g   a n d   a n a l y z i n g   a   s e  r i  e s   o f  
ima  ges and sto  ri  es over an ex  ten  ded pe  riod wo  uld ha  ve the po  ten  tial to pro  vi  de 
uni  que in  sights in  to how young boys and girls from di  ver  se bac  kgro  unds re  pre-
sent them  sel  ves and the  ir li  te  racy ex  pe  ri  en  ces ac  ross ti  mes and pla  ces. 
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КВАЛИТАТИВНА АНАЛИЗА ЦРТЕЖА И ПРИЧА 
ДЕЦЕ ПРЕДШКОЛСКОГ УЗРАСТА 
Ап  стракт
Циљ овог ис  тра  жи  ва  ња је да се иден  ти  фи  ку  ју и ана  ли  зи  ра  ју те  ме ко  је се ја  вља-
ју у пи  са  ној про  дук  ци  ји код 114 де  те  та пред  школ  ског уз  ра  ста. У ис  тра  жи  ва  њу 
су уче  ство  ва  ла де  ца из две шко  ле из раз  ли  чи  тих ре  ги  о  на Сје  ди  ње  них Аме  рич-
ких Др  жа  ва, ко  ји  ма је да  то да на  цр  та  ју, а за  тим и из  дик  ти  ра  ју при  чу. Ана  ли  зом 
са  др  жа  ја из  дво  је  но је шест те  ма: (а) по  ро  ди  ца, (б) не  жи  ви објек  ти/лич  не ства-
ри, (в) ак  тив  но  сти/до  га  ђа  ји, (г) фан  та  стич  не при  че, (д) го  вор о се  би/раз  ми  шља-
ње, и (ђ) при  ро  да/свет ван ку  ће. Ком  па  ра  тив  на ана  ли  за из  вр  ше  на је пре  ма по  лу 
и ет  нич  кој при  пад  но  сти и утвр  ђе  но је да по  сто  је од  ре  ђе  не раз  ли  ке у при  ча  ма 
де  ча  ка и де  вој  чи  ца, као и де  це са раз  ли  чи  том ет  нич  ком при  пад  но  шћу. У ра  ду 
се на  став  ни  ци  ма и по  ро  ди  ци да  ју пре  по  ру  ке да би мла  ђој де  ци тре  ба  ло омо  гу-
ћи  ти да се у ве  ћој ме  ри кре  а  тив  но из  ра  жа  ва  ју. Пре  по  ру  ка се од  но  си и на ауто  ре 
бу  ду  ћих ис  тра  жи  ва  ња ко  ја ће се ба  ви  ти ана  ли  зом дечи  јих цр  те  жа и при  ча у 
раз  ли  чи  тим оде  ље  њи  ма и раз  ре  ди  ма.
К љ у ч  н е   р е  ч и : цр  те  жи, при  че, об  да  ни  ште, ква  ли  та  тив  на ана  ли  за, про  је  кат DI-
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КА  ЧЕ  СТВЕН  НЫЙ АНА  ЛИЗ БЛА  ГО  ПРИ  ЯТ  НЫХ ОБ  СТО  Я  ТЕ  ЛЬСТВ 
ДЛЯ РИ  СО  ВА  НИЯ И РАС  СКА  ЗОВ В ДО  ШКО  ЛЬ  НОМ ВО  ЗРА  СТЕ 
Р е  з ю  м е
Це  ль на  сто  я  щ  е  го ис  сле  до  ва  ния – вы  я  ви  ть и про  а  на  ли  зи  ро  ва  ть те  мы, ко  то  рые 
по  я  вля  ют  ся в пи  сь  мен  ной про  дук  ции у де  тей до  шко  ль  но  го во  зра  ста. В ис  сле-
до  ва  нии уча  ство  ва  ли 114 де  тей из двух дет  ских са  дов из раз  лич  ных обла  стей 
Со  е  ди  нен  ных Шта  тов Аме  ри  ки, ко  то  рым бы  ло за  да  но на  ри  со  ва  ть, а по  том и 
про  дик  то  ва  ть рас  сказ. На осно  ва  нии ана  ли  за со  дер  жа  ния вы  я  вле  но ше  сть тем: 
(а) се  мья, (б) не  жи  вые объ  ек  ты/лич  ные ве  щи, (в) по  ступ  ки/со  бы  тия, (г) фан  та-
сти  че  ские рас  ска  зы, (д) бе  се  да о се  бе/раз  мы  шле  ние, и (е) при  ро  да/окру  жа  ю  щ-
ий мир. Со  по  ста  ви  те  ль  ный ана  лиз про  ве  ден по кри  те  рию по  ла и эт  ни  че  ской 
при  на  дле  жно  сти, и вы  я  вле  но на  ли  чие опре  де  лен  ных раз  ли  чий в рас  ска  зах ма-
ль  чи  ков и де  во  чек, а так  же де  тей нео  ди  на  ко  вой эт  ни  че  ской при  на  дле  жно  сти. 
В ра  бо  те вос  пи  та  те  лям и се  мье пред  ла  га  ют  ся ре  ко  мен  да  ции о нео  б  хо  ди  мо  сти 
со  зда  ния усло  вий для твор  че  ства де  тей в мак  си  ма  ль  ной во  змо  жной сте  пе  ни. 
Ре  ко  мен  да  ции от  но  сят  ся и к ав  то  рам бу  ду  щ  их ис  сле  до  ва  ний, ко  то  рые бу  дут 
за  ни  ма  ть  ся ана  ли  зом дет  ских ри  сун  ков и ра  са  ка  зов в ра  зных клас  сах.
Клю  че  вые сло  ва: ри  сун  ки, рас  ска  зы, дет  ский сад, ка  че  ствен  ный ана  лиз, про  ект 
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